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IDS Studio Methodology
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- Lighting

Design Teams: Responsibilities:




Integrated . . . 00 I 0 | R
Design Studio Design Teams: Responsibilities:

2:00
. - Core&Shell T 1 B 1 1
ARC 4025.02 - Monica - Landscape/Exterior

300 | | | .

ITD 3003.02 - Aylsworth - Interior Design 4:00
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5:00

ARC 4025.02 - Monica ITD 3003.02 - Aylsworth
MWEF: 1:00pm — 4:50pm MWEF: 1:00pm — 3:20pm
GAB 200D GAB 200B
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IDS Milestone Timeline
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SCHOLARSHIP & REFLECTION

LESSONS LEARNED
Utilizing Service Learning

Benefits: | | | Practices for Creative
Non-verbal information (facial expressions, body lgl'l |mprovements
language, etc.) ﬁ» Sitne § '

Human-centric inputs

Challenges:
Time consuming data collection

Labor intensive data analysis

Complicated review and compilation of data for
scholarship use

Scientific Publishing

Publishing Tomarrow s Reszarch Today

Published book chapter:
The Link: A Collaborative Project Approach to Design Thinking as
Service-Learning and Advocacy
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BDC: STUDENT SURVEYS

m BELMONT
|~ UNIVERSITY

Studio Signals

Studio Signals

Designed for Reflection. Built for Growth.

Welcome to the Studio Signals data tracker.

This tool is designed to gather your insights on both personal and team dynamics within the
context of this course. Your honest feedback will help us better understand individual experiences
as well as how teams function and collaborate.

Please answer each question thoughtfully and candidly—there are no right or wrong answers.

Thank you for your participation!

SURVEY DEADLINES

DATE

AUG 27
SEP 10
SEP 22
OCT 01
OCT 08
OCT 15
OCT 29
NOV 02
NOV 17

PROJECT PHASE

Project Discovery
Concept Design
Schematic Design
Schematic Design
Schematic Design
Design Tectonic Ch.
Design Tectonic Ch.
Final Documentation

Data Analysis



PERSONAL DYNAMICS

The survey below was distributed to students at nine different points throughout
the semester, following major project milestones. The data collected from the
Personal Dynamics Survey measured self-awareness, growth, and personal
behaviors.

“I am staying on top of my individual project tasks and deadlines this week.”
(Quantifies personal time management and accountability.)

“I have managed my coursework in other classes in a way that supports my ability
to contribute meaningfully to the project.”
(Assesses impact of academic time management on project performance.)

“I have managed my social/non-academic commitments in a way that supports my
ability to contribute meaningfully to the project.”
(Assesses impact of social time management on project performance.)

‘I am making a conscious effort to understand and consider perspectives outside of
my own discipline.”
(Measures intentionality in cross-disciplinary engagement.)

“I am aware of how my behavior and communication are impacting team dynamics.”
(Measures social/emotional intelligence and self-awareness.)

“I am proud of the quality of my work on the project this week.”
(Measures personal satisfaction with project performance)

“I feel mentally and emotionally balanced in my approach to the project this week.”
(Measures mental health and focus)

“I feel this course challenges me and supports meaningful learning.”
(Measures perceived learning)



PERSONAL DYNAMICS

The survey below was distributed to students at nine different points throughout
the semester, following major project milestones. The data collected from the
Personal Dynamics Survey measured self-awareness, growth, and personal
behaviors.

“I am staying on top of my individual project tasks and deadlines this week.”
(Quantifies personal time management and accountability.)

‘| have managed my coursework in other classes in a way that supports my ability QUESTION 8—\, .- .

to contribute meaningfully to the project.”
(Assesses impact of academic time management on project performance.)

“I have managed my social/non-academic commitments in a way that supports my
ability to contribute meaningfully to the project.”
(Assesses impact of social time management on project performance.)

QUESTION 7—"
‘I am making a conscious effort to understand and consider perspectives outside of \
my own discipline.”
(Measures intentionality in cross-disciplinary engagement.)
“I am aware of how my behavior and communication are impacting team dynamics.”
(Measures social/emotional intelligence and self-awareness.) QUESTION 6—/‘\

“I am proud of the quality of my work on the project this week.”
(Measures personal satisfaction with project performance)

“I feel mentally and emotionally balanced in my approach to the project this week.”
(Measures mental health and focus)

“I feel this course challenges me and supports meaningful learning.”
(Measures perceived learning)

A QUESTION 1

. ——QUESTION?
. /——QUESTION 3

- —qUESTION 4

N QUESTION 5

RESPONSE CHOICES
Strongly Agree

Somewhat Agree

Neither Agree nor Disagree
Somewhat Disagree
Strongly Disagree




PERSONAL DYNAMICS

The survey below was distributed to students at nine different points throughout
the semester, following major project milestones. The data collected from the
Personal Dynamics Survey measured self-awareness, growth, and personal
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TEAM DYNAMICS

The Team Dynamics information gathered from each of the nine surveys
throughout the semester is reflected in the time-series trend graphs below,
which utilize the data to develop Team Averages for each collection point, with
the Class Averages overlaid for comparison.

“Our team communicates clearly and effectively.”
(Measures quality of team communication.)

“Our team is able to work through conflict/disagreements in a healthy, productive way.”
(Measures teamwork and conflict resolution.)

“Everyone on the team understands their role and responsibilities this week.”
(Measures alignment and task clarity.)

“Work is being distributed fairly among team members.”
(Measures parity and balance within the team.)

“Our team values and integrates input from all disciplines represented.”
(Measures cross-disciplinary integration and respect.)
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You are serving as an objective evaluator
synthesizing a set of individual 300-word
reflection essays written by members of a cross-
disciplinary architecture studio team. Each
reflection responds to the following questions:
What patterns or trends do you notice about
your performance and mindset throughout the
semester? What did you learn about working in
a cross-disciplinary team, particularly in
understanding perspectives outside of your own
discipline? How did your awareness of team
dynamics and your own behavior shape the
collective process and outcomes? Considering
all your observations, what insights will you carry
forward into future academic or professional
projects?
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Using the text of all team members’ reflections,
write a 1,000-word summary and analysis that:
Synthesizes broad conclusions and identifies
key patterns or recurring themes across all
reflections, highlights both individual and
collective observations about collaboration,
leadership, communication, and professional
growth, identifies the team’s strengths (what

o they did well, how they supported each other,
@l where they excelled), identifies the team’s
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weaknesses or challenges (recurring difficulties,
gaps in process, or areas for improvement),
describes lessons learned and insights about
teamwork, interdisciplinary collaboration, and the
design process, and offers advice and
recommendations for how this team could
continue to grow and work more effectively in
future academic or professional settings. Your
tone should be objective, professional, and
reflective, similar to a post-project report or
evaluation written for an academic design
studio. Avoid favoring any single person’s
perspective; instead, look for collective meaning
and common threads that define the team’s

- R experience.
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You are serving as an objective evaluator
synthesizing a set of individual 300-word
reflection essays written by members of a cross-
disciplinary architecture studio team. Each
reflection responds to the following questions:
What patterns or trends do you notice about
your performance and mindset throughout the
semester? What did you learn about working in
a cross-disciplinary team, particularly in
understanding perspectives outside of your own
discipline? How did your awareness of team
dynamics and your own behavior shape the
collective process and outcomes? Considering
all your observations, what insights will you carry
forward into future academic or professional
projects?
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Using the text of all team members’ reflections,
write a 1,000-word summary and analysis that:
Synthesizes broad conclusions and identifies
key patterns or recurring themes across all
reflections, highlights both individual and
collective observations about collaboration,
leadership, communication, and professional
growth, identifies the team’s strengths (what
they did well, how they supported each other,
where they excelled), identifies the team’s
weaknesses or challenges (recurring difficulties,
gaps in process, or areas for improvement),
describes lessons learned and insights about
teamwork, interdisciplinary collaboration, and the
design process, and offers advice and
recommendations for how this team could
continue to grow and work more effectively in
future academic or professional settings. Your
tone should be objective, professional, and
reflective, similar to a post-project report or
evaluation written for an academic design
studio. Avoid favoring any single person’s
perspective; instead, look for collective meaning
and common threads that define the team’s
experience.
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synthesizing a set of individual 300-word
reflection essays written by members of a cross-
disciplinary architecture studio team. Each
reflection responds to the following questions:
What patterns or trends do you notice about
your performance and mindset throughout the
semester? What did you learn about working in
a cross-disciplinary team, particularly in
understanding perspectives outside of your own
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all your observations, what insights will you carry
forward into future academic or professional
projects?
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Using the text of all team members’ reflections,
write a 1,000-word summary and analysis that:
Synthesizes broad conclusions and identifies
key patterns or recurring themes across all
reflections, highlights both individual and
collective observations about collaboration,
leadership, communication, and professional
growth, identifies the team’s strengths (what
they did well, how they supported each other,
where they excelled), identifies the team’s
weaknesses or challenges (recurring difficulties,
gaps in process, or areas for improvement),
describes lessons learned and insights about
teamwork, interdisciplinary collaboration, and the
design process, and offers advice and
recommendations for how this team could
continue to grow and work more effectively in
future academic or professional settings. Your
tone should be objective, professional, and
reflective, similar to a post-project report or
evaluation written for an academic design
studio. Avoid favoring any single person’s
perspective; instead, look for collective meaning
and common threads that define the team’s
experience.

HC

PERSONAL DYNAMICS: ITD

EG

ELIZAAGNEW

e

LB

EA

PERSONAL DYNAMICS: ARC

TERMDYNCS KEY

) 820 22 w25 % 903 05 o0 o0
o Wed i on Wet e Wed Fri MWon 1

- L - L
e e S )

oz ans o | wie a0 o | 925 o [] 102 1003 1o0s | 1007 (Y 10 4 ot 10017 020 1021 0722 102 1024 A LR RUTERTT AR 1117 FRCIRRGET P IRUEE] 1114
Hon wed T Fri [ wed | Thu wed [N IR vicq T : ed i Mon wea ru [ Mo | e wea T [

HANNAH COLLINS

28C WECTURE
V3 EAL

TEAM DYNAMICS
Team Avg & Class Avg

Al Prompt for Team Report

MILESTONE
Deadlines

08.27.25/ TEAM BUILDING g
( 09.10.25 // DISCOVERY

10.01.25 // PROCESS 01

10.08.25 /f PROCESS 02

10.15.25 I/ SCHEMATIC

11.07.25 I PROCESS

11.17.25 I/ FINAL REVIEW

09.22.25 // CONCEPT

10.27.25 4/ DTC



Al Generated Team Report: Example

Over the course of the semester, the team’s collective reflections reveal a narrative of growth, adaptability, and increasing self-awareness in both individual
and collaborative dimensions. While each member experienced the process differently, several consistent themes emerge—chief among them a deepening
appreciation for the complexities of interdisciplinary collaboration, the challenge of managing competing priorities, and the evolution of leadership and
empathy as defining traits of effective teamwork in design practice.

Patterns and Trends in Performance and Mindset

A consistent pattern across reflections is the shift from early uncertainty to increasing confidence and clarity. Several students described starting the semester
with strong organization and energy, which later fluctuated as the workload intensified. Others noted feeling intimidated or unsure of their abilities at the
outset, particularly when comparing themselves to peers from different disciplines. These early doubts gradually diminished as the semester progressed and
students recognized their own strengths. Across the board, reflections showed that major deadlines—particularly mid-crit and the final review—introduced
predictable decreases in personal well-being, time for other courses, and work-life balance. Yet this decline did not correspond to diminished design quality;

in fact, many noted that their precision, clarity, and craftsmanship improved under pressure. This suggests a team capable of high-level performance, though
sometimes at the expense of sustainable habits. Another meaningful trend was the evolution of self-awareness. Students became increasingly attuned to how
their emotional states, confidence levels, and communication styles influenced the overall process. Several individuals reflected on perfectionist tendencies,
difficulty delegating, or hesitation to voice ideas—patterns they began to better understand and regulate as the semester unfolded.

Learning Through Cross-Disciplinary Collaboration

The cross-disciplinary framework was central to the team’s development. Architecture and interior design students frequently commented on the differences
in terminology, visualization methods, and design priorities that initially created tension or uncertainty. However, these differences quickly became a catalyst
for expanded thinking. Multiple reflections emphasized how exposure to unfamiliar approaches enriched the project: architects gained insight into materiality
and detail, while interior designers learned to think more broadly about structure and spatial strategy. Students described learning to translate their ideas
more clearly, avoiding assumptions about shared knowledge, and becoming more intentional about communication. Importantly, none of the reflections
framed disciplinary difference as a barrier by the end of the project. Instead, students saw it as an asset that strengthened the final design. Several
highlighted the realization that expertise is distributed, not hierarchical—an especially meaningful insight for those who initially felt intimidated by peers in
other disciplines

Team Dynamics and Emotional Intelligence

A major theme across all reflections is the team’s emphasis on emotional intelligence. Students repeatedly noted the stabilizing effect of healthy
communication, empathy, and shared positivity. Even when individuals struggled personally—whether through stress, lack of confidence, or fluctuating
energy—the team dynamic provided balance. Members described checking in on one another, redistributing work when needed, and maintaining a tone of
optimism. This consistent emotional support became a defining feature of the group and contributed significantly to their collective success. Reflections also
revealed a willingness to engage in disagreement productively. Design debates occurred, but students reported that they were handled through open
discussion and compromise rather than conflict. This fostered a collaborative climate where members felt respected and valued. Furthermore, students
admitted vulnerabilities—fear of not measuring up, difficulty maintaining routines, or anxiety about presenting work. The team responded with encouragement
and understanding, which helped individuals grow more confident and resilient. This increased transparency reflects a high level of interpersonal maturity and
strengthened trust within the group.

Strengths and Weaknesses of the Team

Strong communication and emotional awareness. Students consistently described the team as supportive, encouraging, and attentive to interpersonal needs.
Adaptability. The group was willing to adjust roles, refine communication strategies, and revise design decisions when necessary. Commitment to quality.
Regardless of stress or time pressure, each member was dedicated to producing thoughtful, well-crafted work. Interpersonal respect. The team embraced
disciplinary differences and treated conflicts as opportunities for refinement rather than division. Resilience. Despite fluctuating confidence levels or moments
of burnout, the team delivered a coherent and integrated final project. These strengths suggest a team with high collaborative potential and a well-developed
foundation in professional interpersonal skills. The reflections also indicate several recurring challenges: Time management and work-life balance. Many
students reported sacrificing sleep, personal time, or other coursework to meet deadlines. This pattern, while common in design education, highlights a need
for more sustainable pacing and planning. Uneven confidence and self-advocacy. Some members struggled early in the semester to voice ideas or trust their
skills. Although this improved over time, it indicates a need for clearer support structures early in the project. Communication rhythms. While overall
communication was strong, several reflections mentioned moments when coordination lagged—often during transitions between major project phases.
Perfectionism and overcommitment. A few team members described difficulty relinquishing control or balancing high standards with realistic time constraints.
These challenges do not diminish the team’s accomplishments but highlight opportunities for growth.

Lessons Learned and Moving Forward

Collectively, the team identified several lessons that will benefit future academic and professional work: Productive collaboration requires intentional
communication. Regular check-ins, clear delegation, and transparency about workload and stress levels are essential. Interdisciplinary work broadens design
capacity. Listening across disciplines, learning unfamiliar tools or methods, and integrating varied perspectives deepen the design outcome. Emotional
intelligence is a core professional skill. Awareness of others’ stress, encouragement during difficult moments, and maintaining positivity increase team
cohesion and creativity. Self-regulation matters. Healthy routines, time management, and boundary-setting directly influence the quality of both work and
teamwork. Confidence grows through practice and support. Many learned that contributing ideas—even imperfect ones—is central to the design process. To
continue advancing as a collaborative team, the following strategies are recommended: Establish structured communication systems early. Weekly agendas,
role assignments, and shared tracking tools can reduce last-minute stress and uneven workloads. Normalize early discussion of strengths and insecurities.
This helps balance contributions and promotes psychological safety from the outset. Build sustainable work habits. Setting realistic internal deadlines and
encouraging each other to take breaks can improve well-being and long-term output. Leverage disciplinary difference intentionally. Plan specific moments for
cross-disciplinary critique to ensure both architectural and interior perspectives are consistently integrated. Maintain reflective practice. Continual self-
assessment—individually and as a group—will help the team identify issues before they escalate.
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Al Generated Team Report: Example

Over the course of the semester, the team’s collective reflections reveal a narrative of growth, adaptability, and increasing self-awareness in both individual
and collaborative dimensions. While each member experienced the process differently, several consistent themes emerge—chief among them a deepening
appreciation for the complexities of interdisciplinary collaboration, the challenge of managing competing priorities, and the evolution of leadership and
empathy as defining traits of effective teamwork in design practice.
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A consistent pattern across reflections is the shift from early uncertainty to increasing confidence and clarity. Several students described starting the semester
with strong organization and energy, which later fluctuated as the workload intensified. Others noted feeling intimidated or unsure of their abilities at the
outset, particularly when comparing themselves to peers from different disciplines. These early doubts gradually diminished as the semester progressed and
students recognized their own strengths. Across the board, reflections showed that major deadlines—particularly mid-crit and the final review—introduced
predictable decreases in personal well-being, time for other courses, and work-life balance. Yet this decline did not correspond to diminished design quality;

in fact, many noted that their precision, clarity, and craftsmanship improved under pressure. This suggests a team capable of high-level performance, though
sometimes at the expense of sustainable habits. Another meaningful trend was the evolution of self-awareness. Students became increasingly attuned to how
their emotional states, confidence levels, and communication styles influenced the overall process. Several individuals reflected on perfectionist tendencies,
difficulty delegating, or hesitation to voice ideas—patterns they began to better understand and regulate as the semester unfolded. A
- e
Learning Through Cross-Disciplinary Collaboration

The cross-disciplinary framework was central to the team’s development. Architecture and interior design students frequently commented on the differences

in terminology, visualization methods, and design priorities that initially created tension or uncertainty. However, these differences quickly became a catalyst
for expanded thinking. Multiple reflections emphasized how exposure to unfamiliar approaches enriched the project: architects gained insight into materiality
and detail, while interior designers learned to think more broadly about structure and spatial strategy. Students described learning to translate their ideas

more clearly, avoiding assumptions about shared knowledge, and becoming more intentional about communication. Importantly, none of the reflections

framed disciplinary difference as a barrier by the end of the project. Instead, students saw it as an asset that strengthened the final design. Several

highlighted the realization that expertise is distributed, not hierarchical—an especially meaningful insight for those who initially felt intimidated by peers in

other disciplines

Team Dynamics and Emotional Intelligence

A major theme across all reflections is the team’s emphasis on emotional intelligence. Students repeatedly noted the stabilizing effect of healthy
communication, empathy, and shared positivity. Even when individuals struggled personally—whether through stress, lack of confidence, or fluctuating
energy—the team dynamic provided balance. Members described checking in on one another, redistributing work when needed, and maintaining a tone of
optimism. This consistent emotional support became a defining feature of the group and contributed significantly to their collective success. Reflections also
revealed a willingness to engage in disagreement productively. Design debates occurred, but students reported that they were handled through open
discussion and compromise rather than conflict. This fostered a collaborative climate where members felt respected and valued. Furthermore, students
admitted vulnerabilities—fear of not measuring up, difficulty maintaining routines, or anxiety about presenting work. The team responded with encouragement
and understanding, which helped individuals grow more confident and resilient. This increased transparency reflects a high level of interpersonal maturity and
strengthened trust within the group.

Strengths and Weaknesses of the Team

Strong communication and emotional awareness. Students consistently described the team as supportive, encouraging, and attentive to interpersonal needs.
Adaptability. The group was willing to adjust roles, refine communication strategies, and revise design decisions when necessary. Commitment to quality.
Regardless of stress or time pressure, each member was dedicated to producing thoughtful, well-crafted work. Interpersonal respect. The team embraced
disciplinary differences and treated conflicts as opportunities for refinement rather than division. Resilience. Despite fluctuating confidence levels or moments
of burnout, the team delivered a coherent and integrated final project. These strengths suggest a team with high collaborative potential and a well-developed
foundation in professional interpersonal skills. The reflections also indicate several recurring challenges: Time management and work-life balance. Many
students reported sacrificing sleep, personal time, or other coursework to meet deadlines. This pattern, while common in design education, highlights a need
for more sustainable pacing and planning. Uneven confidence and self-advocacy. Some members struggled early in the semester to voice ideas or trust their
skills. Although this improved over time, it indicates a need for clearer support structures early in the project. Communication rhythms. While overall
communication was strong, several reflections mentioned moments when coordination lagged—often during transitions between major project phases.
Perfectionism and overcommitment. A few team members described difficulty relinquishing control or balancing high standards with realistic time constraints.
These challenges do not diminish the team’s accomplishments but highlight opportunities for growth.

Lessons Learned and Moving Forward

Collectively, the team identified several lessons that will benefit future academic and professional work: Productive collaboration requires intentional
communication. Regular check-ins, clear delegation, and transparency about workload and stress levels are essential. Interdisciplinary work broadens design
capacity. Listening across disciplines, learning unfamiliar tools or methods, and integrating varied perspectives deepen the design outcome. Emotional
intelligence is a core professional skill. Awareness of others’ stress, encouragement during difficult moments, and maintaining positivity increase team
cohesion and creativity. Self-regulation matters. Healthy routines, time management, and boundary-setting directly influence the quality of both work and
teamwork. Confidence grows through practice and support. Many learned that contributing ideas—even imperfect ones—is central to the design process. To
continue advancing as a collaborative team, the following strategies are recommended: Establish structured communication systems early. Weekly agendas,
role assignments, and shared tracking tools can reduce last-minute stress and uneven workloads. Normalize early discussion of strengths and insecurities.
This helps balance contributions and promotes psychological safety from the outset. Build sustainable work habits. Setting realistic internal deadlines and
encouraging each other to take breaks can improve well-being and long-term output. Leverage disciplinary difference intentionally. Plan specific moments for
cross-disciplinary critique to ensure both architectural and interior perspectives are consistently integrated. Maintain reflective practice. Continual self-
assessment—individually and as a group—will help the team identify issues before they escalate.

N

While each member experienced the process differently,
several consistent themes emerge—chief among them a
deepening appreciation for the complexities of
interdisciplinary collaboration, the challenge of
managing competing priorities, and the evolution of
leadership and empathy as defining traits of effective
teamwork in design practice.
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Al Generated Team Report: Example

Over the course of the semester, the team’s collective reflections reveal a narrative of growth, adaptability, and increasing self-awareness in both individual
and collaborative dimensions. While each member experienced the process differently, several consistent themes emerge—chief among them a deepening
appreciation for the complexities of interdisciplinary collaboration, the challenge of managing competing priorities, and the evolution of leadership and
empathy as defining traits of effective teamwork in design practice.

Patterns and Trends in Performance and Mindset

A consistent pattern across reflections is the shift from early uncertainty to increasing confidence and clarity. Several students described starting the semester
with strong organization and energy, which later fluctuated as the workload intensified. Others noted feeling intimidated or unsure of their abilities at the
outset, particularly when comparing themselves to peers from different disciplines. These early doubts gradually diminished as the semester progressed and
students recognized their own strengths. Across the board, reflections showed that major deadlines—particularly mid-crit and the final review—introduced
predictable decreases in personal well-being, time for other courses, and work-life balance. Yet this decline did not correspond to diminished design quality;

in fact, many noted that their precision, clarity, and craftsmanship improved under pressure. This suggests a team capable of high-level performance, though
sometimes at the expense of sustainable habits. Another meaningful trend was the evolution of self-awareness. Students became increasingly attuned to how
their emotional states, confidence levels, and communication styles influenced the overall process. Several individuals reflected on perfectionist tendencies,
difficulty delegating, or hesitation to voice ideas—patterns they began to better understand and regulate as the semester unfolded.

% -
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Learning Through Cross-Disciplinary Collaboration

The cross-disciplinary framework was central to the team’s development. Architecture and interior design students frequently commented on the differences
in terminology, visualization methods, and design priorities that initially created tension or uncertainty. However, these differences quickly became a catalyst
for expanded thinking. Multiple reflections emphasized how exposure to unfamiliar approaches enriched the project: architects gained insight into materiality
and detail, while interior designers learned to think more broadly about structure and spatial strategy. Students described learning to translate their ideas
more clearly, avoiding assumptions about shared knowledge, and becoming more intentional about communication. Importantly, none of the reflections
framed disciplinary difference as a barrier by the end of the project. Instead, students saw it as an asset that strengthened the final design. Several
highlighted the realization that expertise is distributed, not hierarchical—an especially meaningful insight for those who initially felt intimidated by peers in
other disciplines

N o e o o
Team Dynamics and Emotional Intelligence

A major theme across all reflections is the team’s emphasis on emotional intelligence. Students repeatedly noted the stabilizing effect of healthy
communication, empathy, and shared positivity. Even when individuals struggled personally—whether through stress, lack of confidence, or fluctuating
energy—the team dynamic provided balance. Members described checking in on one another, redistributing work when needed, and maintaining a tone of
optimism. This consistent emotional support became a defining feature of the group and contributed significantly to their collective success. Reflections also
revealed a willingness to engage in disagreement productively. Design debates occurred, but students reported that they were handled through open
discussion and compromise rather than conflict. This fostered a collaborative climate where members felt respected and valued. Furthermore, students
admitted vulnerabilities—fear of not measuring up, difficulty maintaining routines, or anxiety about presenting work. The team responded with encouragement
and understanding, which helped individuals grow more confident and resilient. This increased transparency reflects a high level of interpersonal maturity and
strengthened trust within the group.

Strengths and Weaknesses of the Team

Strong communication and emotional awareness. Students consistently described the team as supportive, encouraging, and attentive to interpersonal needs.
Adaptability. The group was willing to adjust roles, refine communication strategies, and revise design decisions when necessary. Commitment to quality.
Regardless of stress or time pressure, each member was dedicated to producing thoughtful, well-crafted work. Interpersonal respect. The team embraced
disciplinary differences and treated conflicts as opportunities for refinement rather than division. Resilience. Despite fluctuating confidence levels or moments
of burnout, the team delivered a coherent and integrated final project. These strengths suggest a team with high collaborative potential and a well-developed
foundation in professional interpersonal skills. The reflections also indicate several recurring challenges: Time management and work-life balance. Many
students reported sacrificing sleep, personal time, or other coursework to meet deadlines. This pattern, while common in design education, highlights a need
for more sustainable pacing and planning. Uneven confidence and self-advocacy. Some members struggled early in the semester to voice ideas or trust their
skills. Although this improved over time, it indicates a need for clearer support structures early in the project. Communication rhythms. While overall
communication was strong, several reflections mentioned moments when coordination lagged—often during transitions between major project phases.
Perfectionism and overcommitment. A few team members described difficulty relinquishing control or balancing high standards with realistic time constraints.
These challenges do not diminish the team’s accomplishments but highlight opportunities for growth.

Lessons Learned and Moving Forward

Collectively, the team identified several lessons that will benefit future academic and professional work: Productive collaboration requires intentional
communication. Regular check-ins, clear delegation, and transparency about workload and stress levels are essential. Interdisciplinary work broadens design
capacity. Listening across disciplines, learning unfamiliar tools or methods, and integrating varied perspectives deepen the design outcome. Emotional
intelligence is a core professional skill. Awareness of others’ stress, encouragement during difficult moments, and maintaining positivity increase team
cohesion and creativity. Self-regulation matters. Healthy routines, time management, and boundary-setting directly influence the quality of both work and
teamwork. Confidence grows through practice and support. Many learned that contributing ideas—even imperfect ones—is central to the design process. To
continue advancing as a collaborative team, the following strategies are recommended: Establish structured communication systems early. Weekly agendas,
role assignments, and shared tracking tools can reduce last-minute stress and uneven workloads. Normalize early discussion of strengths and insecurities.
This helps balance contributions and promotes psychological safety from the outset. Build sustainable work habits. Setting realistic internal deadlines and
encouraging each other to take breaks can improve well-being and long-term output. Leverage disciplinary difference intentionally. Plan specific moments for
cross-disciplinary critique to ensure both architectural and interior perspectives are consistently integrated. Maintain reflective practice. Continual self-
assessment—individually and as a group—will help the team identify issues before they escalate.
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Even when individuals struggled personally—whether
through stress, lack of confidence, or fluctuating energy—
the team dynamic provided balance.

Members described checking in on one another,
redistributing work when needed, and maintaining a tone
of optimism. This consistent emotional support
became a defining feature of the group and contributed
significantly to their collective success.
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Over the course of the semester, the team’s collective reflections reveal a narrative of growth, adaptability, and increasing self-awareness in both individual
and collaborative dimensions. While each member experienced the process differently, several consistent themes emerge—chief among them a deepening
appreciation for the complexities of interdisciplinary collaboration, the challenge of managing competing priorities, and the evolution of leadership and
empathy as defining traits of effective teamwork in design practice.

Patterns and Trends in Performance and Mindset

A consistent pattern across reflections is the shift from early uncertainty to increasing confidence and clarity. Several students described starting the semester
with strong organization and energy, which later fluctuated as the workload intensified. Others noted feeling intimidated or unsure of their abilities at the
outset, particularly when comparing themselves to peers from different disciplines. These early doubts gradually diminished as the semester progressed and
students recognized their own strengths. Across the board, reflections showed that major deadlines—particularly mid-crit and the final review—introduced
predictable decreases in personal well-being, time for other courses, and work-life balance. Yet this decline did not correspond to diminished design quality;

in fact, many noted that their precision, clarity, and craftsmanship improved under pressure. This suggests a team capable of high-level performance, though
sometimes at the expense of sustainable habits. Another meaningful trend was the evolution of self-awareness. Students became increasingly attuned to how
their emotional states, confidence levels, and communication styles influenced the overall process. Several individuals reflected on perfectionist tendencies,
difficulty delegating, or hesitation to voice ideas—patterns they began to better understand and regulate as the semester unfolded.

Learning Through Cross-Disciplinary Collaboration

The cross-disciplinary framework was central to the team’s development. Architecture and interior design students frequently commented on the differences
in terminology, visualization methods, and design priorities that initially created tension or uncertainty. However, these differences quickly became a catalyst
for expanded thinking. Multiple reflections emphasized how exposure to unfamiliar approaches enriched the project: architects gained insight into materiality
and detail, while interior designers learned to think more broadly about structure and spatial strategy. Students described learning to translate their ideas
more clearly, avoiding assumptions about shared knowledge, and becoming more intentional about communication. Importantly, none of the reflections
framed disciplinary difference as a barrier by the end of the project. Instead, students saw it as an asset that strengthened the final design. Several
highlighted the realization that expertise is distributed, not hierarchical—an especially meaningful insight for those who initially felt intimidated by peers in
other disciplines

Team Dynamics and Emotional Intelligence
A major theme across all reflections is the team’s emphasis on emotional intelligence. Students repeatedly noted the stabilizing effect of healthy
communication, empathy, and shared positivity. Even when individuals struggled personally—whether through stress, lack of confidence, or fluctuating
energy—the team dynamic provided balance. Members described checking in on one another, redistributing work when needed, and maintaining a tone of
optimism. This consistent emotional support became a defining feature of the group and contributed significantly to their collective success. Reflections also
revealed a willingness to engage in disagreement productively. Design debates occurred, but students reported that they were handled through open
discussion and compromise rather than conflict. This fostered a collaborative climate where members felt respected and valued. Furthermore, students
admitted vulnerabilities—fear of not measuring up, difficulty maintaining routines, or anxiety about presenting work. The team responded with encouragement
and understanding, which helped individuals grow more confident and resilient. This increased transparency reflects a high level of interpersonal maturity and
strengthened trust within the group.
P
¢ Strengths and Weaknesses of the Team
Strong communication and emotional awareness. Students consistently described the team as supportive, encouraging, and attentive to interpersonal needs.
Adaptability. The group was willing to adjust roles, refine communication strategies, and revise design decisions when necessary. Commitment to quality.
Regardless of stress or time pressure, each member was dedicated to producing thoughtful, well-crafted work. Interpersonal respect. The team embraced
disciplinary differences and treated conflicts as opportunities for refinement rather than division. Resilience. Despite fluctuating confidence levels or moments
of burnout, the team delivered a coherent and integrated final project. These strengths suggest a team with high collaborative potential and a well-developed
foundation in professional interpersonal skills. The reflections also indicate several recurring challenges: Time management and work-life balance. Many
students reported sacrificing sleep, personal time, or other coursework to meet deadlines. This pattern, while common in design education, highlights a need
for more sustainable pacing and planning. Uneven confidence and self-advocacy. Some members struggled early in the semester to voice ideas or trust their
skills. Although this improved over time, it indicates a need for clearer support structures early in the project. Communication rhythms. While overall
communication was strong, several reflections mentioned moments when coordination lagged—often during transitions between major project phases.
Perfectionism and overcommitment. A few team members described difficulty relinquishing control or balancing high standards with realistic time constraints.
\\These challenges do not diminish the team’s accomplishments but highlight opportunities for growth.
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Lessons Learned and Moving Forward

Collectively, the team identified several lessons that will benefit future academic and professional work: Productive collaboration requires intentional
communication. Regular check-ins, clear delegation, and transparency about workload and stress levels are essential. Interdisciplinary work broadens design
capacity. Listening across disciplines, learning unfamiliar tools or methods, and integrating varied perspectives deepen the design outcome. Emotional
intelligence is a core professional skill. Awareness of others’ stress, encouragement during difficult moments, and maintaining positivity increase team
cohesion and creativity. Self-regulation matters. Healthy routines, time management, and boundary-setting directly influence the quality of both work and
teamwork. Confidence grows through practice and support. Many learned that contributing ideas—even imperfect ones—is central to the design process. To
continue advancing as a collaborative team, the following strategies are recommended: Establish structured communication systems early. Weekly agendas,
role assignments, and shared tracking tools can reduce last-minute stress and uneven workloads. Normalize early discussion of strengths and insecurities.
This helps balance contributions and promotes psychological safety from the outset. Build sustainable work habits. Setting realistic internal deadlines and
encouraging each other to take breaks can improve well-being and long-term output. Leverage disciplinary difference intentionally. Plan specific moments for
cross-disciplinary critique to ensure both architectural and interior perspectives are consistently integrated. Maintain reflective practice. Continual self-
assessment—individually and as a group—will help the team identify issues before they escalate.
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The reflections also indicate several recurring challenges:

Uneven confidence and self-advocacy.

Some members struggled early in the semester to voice
ideas or trust their skills. Although this improved over time,
it indicates a need for clearer support structures early in
the project.

Communication rhythms

While overall communication was strong, several
reflections mentioned moments when coordination
lagged—often during transitions between major project
phases.

Perfectionism and overcommitment

A few team members described difficulty relinquishing
control or balancing high standards with realistic time
constraints. These challenges do not diminish the team’s
accomplishments but highlight opportunities for growth.
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\_assessment—individually and as a group—will help the team identify issues before they escalate.

Al Generated Team Report: Example

Over the course of the semester, the team’s collective reflections reveal a narrative of growth, adaptability, and increasing self-awareness in both individual
and collaborative dimensions. While each member experienced the process differently, several consistent themes emerge—chief among them a deepening
appreciation for the complexities of interdisciplinary collaboration, the challenge of managing competing priorities, and the evolution of leadership and
empathy as defining traits of effective teamwork in design practice.

Patterns and Trends in Performance and Mindset

A consistent pattern across reflections is the shift from early uncertainty to increasing confidence and clarity. Several students described starting the semester
with strong organization and energy, which later fluctuated as the workload intensified. Others noted feeling intimidated or unsure of their abilities at the
outset, particularly when comparing themselves to peers from different disciplines. These early doubts gradually diminished as the semester progressed and
students recognized their own strengths. Across the board, reflections showed that major deadlines—particularly mid-crit and the final review—introduced
predictable decreases in personal well-being, time for other courses, and work-life balance. Yet this decline did not correspond to diminished design quality;

in fact, many noted that their precision, clarity, and craftsmanship improved under pressure. This suggests a team capable of high-level performance, though
sometimes at the expense of sustainable habits. Another meaningful trend was the evolution of self-awareness. Students became increasingly attuned to how
their emotional states, confidence levels, and communication styles influenced the overall process. Several individuals reflected on perfectionist tendencies,
difficulty delegating, or hesitation to voice ideas—patterns they began to better understand and regulate as the semester unfolded.

Learning Through Cross-Disciplinary Collaboration

The cross-disciplinary framework was central to the team’s development. Architecture and interior design students frequently commented on the differences
in terminology, visualization methods, and design priorities that initially created tension or uncertainty. However, these differences quickly became a catalyst
for expanded thinking. Multiple reflections emphasized how exposure to unfamiliar approaches enriched the project: architects gained insight into materiality
and detail, while interior designers learned to think more broadly about structure and spatial strategy. Students described learning to translate their ideas
more clearly, avoiding assumptions about shared knowledge, and becoming more intentional about communication. Importantly, none of the reflections
framed disciplinary difference as a barrier by the end of the project. Instead, students saw it as an asset that strengthened the final design. Several
highlighted the realization that expertise is distributed, not hierarchical—an especially meaningful insight for those who initially felt intimidated by peers in
other disciplines

Team Dynamics and Emotional Intelligence

A major theme across all reflections is the team’s emphasis on emotional intelligence. Students repeatedly noted the stabilizing effect of healthy
communication, empathy, and shared positivity. Even when individuals struggled personally—whether through stress, lack of confidence, or fluctuating
energy—the team dynamic provided balance. Members described checking in on one another, redistributing work when needed, and maintaining a tone of
optimism. This consistent emotional support became a defining feature of the group and contributed significantly to their collective success. Reflections also
revealed a willingness to engage in disagreement productively. Design debates occurred, but students reported that they were handled through open
discussion and compromise rather than conflict. This fostered a collaborative climate where members felt respected and valued. Furthermore, students
admitted vulnerabilities—fear of not measuring up, difficulty maintaining routines, or anxiety about presenting work. The team responded with encouragement
and understanding, which helped individuals grow more confident and resilient. This increased transparency reflects a high level of interpersonal maturity and
strengthened trust within the group.

Strengths and Weaknesses of the Team

Strong communication and emotional awareness. Students consistently described the team as supportive, encouraging, and attentive to interpersonal needs.
Adaptability. The group was willing to adjust roles, refine communication strategies, and revise design decisions when necessary. Commitment to quality.
Regardless of stress or time pressure, each member was dedicated to producing thoughtful, well-crafted work. Interpersonal respect. The team embraced
disciplinary differences and treated conflicts as opportunities for refinement rather than division. Resilience. Despite fluctuating confidence levels or moments
of burnout, the team delivered a coherent and integrated final project. These strengths suggest a team with high collaborative potential and a well-developed
foundation in professional interpersonal skills. The reflections also indicate several recurring challenges: Time management and work-life balance. Many
students reported sacrificing sleep, personal time, or other coursework to meet deadlines. This pattern, while common in design education, highlights a need
for more sustainable pacing and planning. Uneven confidence and self-advocacy. Some members struggled early in the semester to voice ideas or trust their
skills. Although this improved over time, it indicates a need for clearer support structures early in the project. Communication rhythms. While overall
communication was strong, several reflections mentioned moments when coordination lagged—often during transitions between major project phases.
Perfectionism and overcommitment. A few team members described difficulty relinquishing control or balancing high standards with realistic time constraints.
These challenges do not diminish the team’s accomplishments but highlight opportunities for growth.
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Collectively, the team identified several lessons that will benefit future academic and professional work: Productive collaboration requires intentional
communication. Regular check-ins, clear delegation, and transparency about workload and stress levels are essential. Interdisciplinary work broadens design
capacity. Listening across disciplines, learning unfamiliar tools or methods, and integrating varied perspectives deepen the design outcome. Emotional
intelligence is a core professional skill. Awareness of others’ stress, encouragement during difficult moments, and maintaining positivity increase team
cohesion and creativity. Self-regulation matters. Healthy routines, time management, and boundary-setting directly influence the quality of both work and
teamwork. Confidence grows through practice and support. Many learned that contributing ideas—even imperfect ones—is central to the design process. To
continue advancing as a collaborative team, the following strategies are recommended: Establish structured communication systems early. Weekly agendas,
role assignments, and shared tracking tools can reduce last-minute stress and uneven workloads. Normalize early discussion of strengths and insecurities.
This helps balance contributions and promotes psychological safety from the outset. Build sustainable work habits. Setting realistic internal deadlines and
encouraging each other to take breaks can improve well-being and long-term output. Leverage disciplinary difference intentionally. Plan specific moments for
cross-disciplinary critique to ensure both architectural and interior perspectives are consistently integrated. Maintain reflective practice. Continual self-
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To continue advancing as a collaborative team, the
following strategies are recommended:

Establish structured communication systems early
Weekly agendas, role assignments, and shared tracking
tools can reduce last-minute stress and uneven workloads.
Normalize early discussion of strengths and insecurities.

Leverage disciplinary difference intentionally

Plan specific moments for cross-disciplinary critique to
ensure both architectural and interior perspectives are
consistently integrated.

Maintain reflective practice
Continual self-assessment—individually and as a group—
will help the team identify issues before they escalate.
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This s a seaside paviion located by fhe roadside of a circular isiand route, which isiand residents and tourists pass through. If serves as a place for
gatherings and sea-watching. The installation consists of 140 blades that can open and close under the influence of fides, creating a slow and
sequential dance of wings.

Corresponding to the fidal moments of the Zhoushan Sea. during the day. the wings remain closed. The installation forms a permeable sfructure:
measuring 33310 mefers. In the moming and evening when the fide rises, driven by floating buoys, the wings gradually open, creating
aromantic and magical scene:This is the image we want to present: a person sifting in the pavillon. watching the sunrise and sunset over the.
sea, surounded by white wings, waves, and the glow of twilight, all coming together like a painting.
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Al & DATA INTEGRATION
FOR CROSS-DISCIPLINARY COLLABORATION

WORKSHOP




GOALS

Consider how leveraging Al, Data Collection,
and Data Visualization could improve one of the
courses you teach in the following areas:

Student outcomes
Pedagogy and/or methodology

Scholarship development

[5 Minutes]




Briefly describe your improvement goals to the
rest of your table in the context of:

Leveraging Al
Data Collection

Data Visualization

[2 Minutes Each]




Vhich problen
There could b
eg. existing sola

a good investmet

FEEDBACK

Provide feedback to each other.
Consider the following topics:

Q
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e
]
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"
b
o
T
c

Types of data needed

Student perceptions

Data visualization in support of desired outcomes
Conclusions drawn from the data over time

[2 Minutes Each]




SHARE

Select 1 person from the table to share with the
room about their course improvement plan.

Briefly describe course improvement ideas
Share the group’s feedback & suggestions

Initial implementation ideas

[3 Minutes Each]
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